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ABSTRACT • , ' 

This pacinq guide is -a detailed outline that 
trainees with a builql in g- block approach to- the aquisition of 
skills. In- addition, it provides cflarity to the roles and 
responsibilities of the intern, the coopenating teacher, and the. 
supervisor, and coordinates the classroom Experience for the third' 
semest-er of a four- semester • iuternshi p. The guide is arranged on a 
week-J>y-week Ijasis, with the activities for each w^ek structured, into 
"A", "B", and "C" prioritv listinas. The' Teacher Corps generic 
competeQcy framework — an outline which defines crucial skills and 
objective^wb^or educational trainees !ind personnel --and a " ' ^ 
self -evaluation form are included. (Authors/LH) 
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This document was written and published as part of the 
%demonstralion and dissemination aspect of the University of 
Texas at Aiistin Eleventh Cycle Teacher Corps project. The 
project is a two yeat-, multicultural program' conducted jointly 
by the University of Texas at Atistin and 'the Austifi Indepen- 
dent Siiihool Diistrictr In addition ti Teacher Corps' central 
goals ofjleacher preparation and service to teachei-s in the 
' *fi^d, W prdjUjfc also attempts to involve community par-' 
tlbipation, to aiotchool district teachers in continuing educa- 
tion, and to facilitate change in the direction of competency- 
based teacher education in Jhe university's teacher training 
program. • ■ 
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The task of developing Ms pacing guide was undertaken in response to 
the needs expressed by teachers, interns, team leaders, and other educo-^ 
tional personnel interested in finding better and sfiegificnlternatives /or 
supervising extended student teaching interhships in schools. This work i» 
by no means complete. It is our hope that it will cohtipue to undergo revi- 
sions to fit the needs or distinct settings and the styles o('the users. 

The strategies and procedures' presented in this volume resulted frorn 
the collaborative effort of thejtacher Corps staff teachers dnd interns hf 
the University of Texas' at Austin/Austin Independent. School District 
Eleventh Clyde §^roject. Elma Berrones, team leader, and Leo Coronado, 
clinical instructor, were largely responsible for coordinating and writing 
the initial draft .-During the field-testing stages significant revisiohs and ad- 
ditionsv!^ made by Dr. Carole Urzua, clinical professor, and ^usonna 
Maxwell, johject evaluator. 

AcknowkKjgments are also made to Miguel de los Santos, principal of 
Allison Elerkentary, Bob Perfz, clinical instructor, and teachers Karen 
Wetzel and Kankie Robinson for their support and assistance in this pro- 
ject, f ^v. Ul 

Sarah Bird ancl Emma Harley were responsible for several publiction 
procedures including the initial draft typing, design and prmting produc- 
tion. . 
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Purpose of Guide ■ 

The Teacher Corps Pacing Guide for Interns is a detail- 
ed ouHine that provides trainees with a building-block ap- 

,i)roach tovthe acquisition of teaching skills. In addition, it 
provides clarity to the roles and responsibilities ot the in- 
tern, cooperating teacher and supervisor; and coordinates 
the classroom experience tor^he third, semester of a four- 
semester internship. The first semester of the internship is 
on^ of observation m which the intern is exposed to 'a 
variety ol classroom settings, classrobfh environments, 
grade levels; teaching methods and teacFiihg/management 
styles. During the second semester, the intern begm^to put 
into^praciice-that methodology v^ich he/she has been ex- 
posed to through university coursework and a semester of 
observation and working-mainly with small groups, tutor- 
ing and conducting micro-teaching sessions. By the fourth 
and final semester of the internship, it is expected that an 
intern will have developed sufficient skills to enable 
kim/her to engage in a co-teaching (team -teaching) situa- 

^ tion (See Figure 1 tor Summdry of Intern Experiences). 
Because of the multitude of experiences afforded the in- 
tern m a classroom, it is important that tVie^umulative ex- 
periences be sequenced in a progressive manner to benefit 
Ihe interns' professional growth. With this in mind, each 
semester's experiences were partitioned into weekly 



xrtibn 



segments. Each' intern is expected to complete a' Certain 
group of ^ Activities. Weekly activities are not exclusively 
related to the instructional asp^t of the teaching act, but 
relate also to non-instructional as well as jrTstr^tionaU 
aspects of ilassroom teaching. 

Generic Competencies . " 

The behaviors specitikl in the guide grew trom a larger 
model of school-based teacher education. Cooperation 
between the University of Texas at Austin ^^^.^^^ '^^^1 
Teacher Corps project produced a program mi^acher 
Ruction based firmly on the conceptualization -c^ l^^ role 
of the teacher. In the spring ;1974 "thei^ Inshi|de for 
Teacher Eciucation at the Univer;fflty gfrTexas appointed a 
college- wide committee to cpne^e^aKze the teachin^ rqle 
and to derive the generic competencies essential t^.the 
teaching act/ The committee identified the folloV^ihg 
categories^under which major generic teaching competen- 
cies could be delineated: 

1 . Assessing and diagnosing 

2. ' * Planning activities 

3. Conducting instruction 

4. Management of the ehvironment ^nd resources 

5. » Evaluating instruction 
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S^mary of Internship Experiences 



First Semester 



Observation 
* » 

—Classroom settings 
—Classroom environments 

Grade levels 
—Teaching methods 
— Teaching/management 

styles . 
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6. Evaluating self. 
' 7. Working in school/community context 

^8. Working wjth auxilhary personnel (tocher aides, 
volunteer parents, specnal education) 
Through several revisions by university professors, 
teachers, principals, other school personnel, and Cycle 
Eleven program Teacher Corps stdff;a list of 45 competeh 
ries were drawn^up) which fit into the above generic com- 
petencies. These competencies; then. be<;ame the structure 
for the Pacing 'Guide. 



Behaviors within Generic Competencies 

As fhe Pacing Guide was visualizlli, each week, interns 
were to c:omplefe behaviors that gave thbm experience in 
all competency areas (with the exception of No . 8 above.) 

Some area^„Miuld become frequent ^and routine; the 
following is a, list of activities whichw^e required every 
week: * ^ * 

1 . Non-instructionafduties: clencal duties (taking 
attendance etc.), planning ^or and scheduling next 
week's observation by the supervisor, meeting 
with the supervisor, and attending faculty meetings. 

2. » Planning with the cooperating teacKer: pllnning 

sessions which are ta contain evaluation and 
■ feedbaqjc to .the intern, and planning for the 
^ followir^g weelf, content of which changes from 
week to week. 

3. . School/community context: making two h(5me 

visits. 



4. Instructional activities: reading the children a story. 

5; Management: maintaining arid 'managing the physi- 
cal environment, and handling non-instruOtional 
whole class activities. . r 

6. Self-eyaluation: collection of audio and video 
tapes done on an every -other- week basis. 

Other behaviors in the competency areas were to be done 

less routinely. * • 

Evaluation olfiehaviors 

The levd of performance for each competency was- to 
be determined in several ways. First of all. many of the 
bejiaviors were merely "checklist" items which did, not 
require arty evaluation; th'Qse it^ms were grouped under 
^^A" items in the Pacing Guide. The intern simply checked 
"yes" or "no" under the Column of accomplished. 
A second group of behaviors were those to be evaluated 
by the" cooperating teacher; those items were grouped 
under "B" items. A final group of behaviors were those 
to be evaluated by the supervisor; they were^ grouped * 
urMer "C" items. - "]§" and "C" behaviors we/^e to be 
* evaluated weekly 'according to rating indicators written 
for each ^mpetency. Thus, after observing a "B" ^or 
"C" item, the cooperating teacher or supervisor could 
use the fating indicators give feedback to the intern 
concerning the level of performance. (The rating indicators^ 
were written by two taichers from the Cycle Elevfen school 
and represent observable evaluatiJ/c^categories. They are 
found on page 46.) , ' « 



In additton^o the supervisory evaluations, interns were 
encouraged to evaluate themselves, ether through a selt- 
aesessment instrument (page 60). or ^rough mterachon 
ari^lysis instruments used with the audio . and video 
tapes collected throughou( the semester. • 



Field testing of Guide 

Before the semester h^an, the supervisor met with ^ch 
team of intern/cooperating teacher-to explain the rationale 
of the Pacing Guide and state any goals the pair might 
have for tbe semester. Each pair was told the Pacing 
Guide was being field tested, and feedback was needed 
and solicited. During the mid-semester and fmaTevaluation 
conferences for the interns, information was/l^K^ht con- 
cerning the use of the Pacing Guide. In addihon, 
written evaluations were sought from both intern and teacher 
and included the following questions: ^ 

1 Have you found the Pacing Guide helpful to clarifying 
your role and responsibHities as intera or , cooperating 

te«cher? , , n ^ 

2 Are the weekly activities proposed in the Pacing Guide 
an accurate reflection of the "responsibilities required of a 

3, Are the weekly activities proposes! in the Pacing 
Guide realistically scheduled? 
Comments were invited. 

Results oi the evaluations, show interns w^re^somewhat 
more aided m the clarification of their roles and re- 
sponsibilities than the teachers, but both groups positively 
accepted -the Pacing Guide. There was a spread among 
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the- interns as to the feasibility of accomplishing all the 
weekly activities listed, bOt teachers felt the activities 
tobehelpfuj. , 

• •• 

Assumptions in Administration of Guide 

Several assumptions are implicit in the Pacmg Guide. 
First of all, this guide is intended for interns or teachers- 
in-training who have had much previous classroom ex- 
perience and who are familiar with classroom environments. . ^ 
Use of the Guide at the beginning of intern training 
or with trainees who are new to classrooms may be less 
effective. Seconpl, it is assumed that throughout the , . 
semester, a cooperating teacher/intern team will meet 
regularly (perhaps weekly) to review the behavior?in each 
competency and check perceptions 'concerning the 
adequacy 6f performance of certain tasks. In addition, 
a Supervisor should check with the intern regularly (every 
three weeks) to determine any problems the intern may 
be having with the- tasks. Dunng Field TesUng it was 
determined that the Guide can be the basis for mid- 
semester and final evaluations, and is an objective^se- 
line from which discussion can proceed. Third, it is assumed 
that there will be flexibility built into the actual admini- 
stration of the Guide. For example, if trainees, in addition 
to doing field work are also doing university course 
. work which preclude their remaining at school an entire 
day, they may never teach a certain subject, e.g. ^ 
si5cial studies. Since the intent is to "guide" not pr6scpbe, 
another subject should .be substituted for social ffudies - 
during the week social studies is listed. .Finally, the 
Pacing Guide is not intended to replace constant and 

4 
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(^ontiinious-wbsc?rvdtion qt a trainee by both cooperating 
teac^her and supervisor. Although small spaces are present 
in the C5uide tor cooperating teachers and supervisors^ 
•to make c^ommentSy-^it is an^K^pated that coriierenc^es 
tollowmc^ observations; will be held, and written t^x-idbcK^k 
will be more detaileci 

In summary, the Packing C^uide is intended to suc^gest 
an outliiK* ot activitK^s to aid scliool personnel in makinc^ 
decisions conceniinq th(^ training^L:*! int^^ns These decision 
makers iKr^d Jo be raretul the C"niid(^ does not beccMTie 
an mtlexible list ot activities to "gnt throuc|Li;" tlie benetit 
to the tr^ainee is in wliat is learned thrOuqh tlie ex|.XTience, 
not in simply having raced through activities tor the sake 
ot 'V'htK-king them ott." Regular mc?etirigs ot c^ooperating 
teachers may be beneticial to c^onsjantly reiterate this 
assumption' anci to allow tor tlie sharing expi:Tienoes. 
As in air quality teacher 'training, superior cooperating 
teacliers will make the difference in how the activities 
cire virwt^d cUid in what the trainee will learn. 



Semester Planning 

It-^air activities listed in the C^uide are acc^omplished, 
trainees will tind tlieir semester to be very intensive. 
Field testing showtxi tliat certain acclivities will ac^^umulate 
it careful planning is not carneti out, such a(ctivities 
as home visits and audio taping faUmehmd withoift cx^nstarit 
plarming v Since home visits are cTUc^al tor meeting 
c^l>)r(^tives witliin tln^ fi^Mieric < -onip^ 'te^nry of "Workino 
iri school/community context," it Ts recommended that 
(cooperating teachers be chosen who value the close 
communication between school and home. In addition, 



it IS re<:ommended cooperating teachers and interns meet 
before the semester begins to get an over-all view of 
suggested activities for the serhester, so activities^will not 
ac:cumulate ^ 

Fi(iur(^ Two i:; cie^sKincci to lu'lf) in tliat [)UnnHuv Karher 
m this introduction, it was stated that sorm^ ac^tivities 
are "c^f^erkhst items" listed as "A" a(ctivities,/c.g. taking 
atjendanc^e. These activities should be repx^ated daily or 
m some cases we^^kly (e g. reading a story to c^hildren);' 
it IS ex|:)ected that tli^se activities will become somewhat 
automatic and habitual and tlieretore mention of them is* 
stopped attef the third week 

Other activities, however, are introduced in a certain 
week and may or may not be repeated or continued. 
Fiouie Two, tluM'efore, lists eacli new activity in t[i(^ vjkx'k 
it IS introduced in the Guide. For example, in the third 
we^^k, 'in addition to "A" items, trainees will l^ach reading 
to one group and^aqdio tape one lesson. Because^both 
ot these activities reguire specnal plani\rfg, the cooperating 
teac^her and ^ intern will want /o take note 6f special 
needs^during that week. 

In week tour, the intern will (continue to teach the 
reading group, will evaluate the pro(5ress ot the stu(ients 
m tlicit oroup, chkJ will, in a(]dition, rnako a iMilletm 
board of some cultural relevance* apct teacli an adivity 
related to thaj cultural emphasis. ^ 

When viewecKjIlJhis over-all manner, it is clear that 
each week builds on the experiences ot the previous week, 
adding new. activities while continuing others. Knowing 
iH advance that certaih a(ctivities will be introduced rfiould 
alert the cooperating teacher/intern le^vn^ to the needs 
(time allowances, equipment, materials etc.), 4hey will 
have and will give them time to make adjustments. For 
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example; since 'few activities are suggested for the first 
two weeks, the team may decide to do all. of their home 
Visits during those weeks. In addition, building ac^vities 
gradually means taking, the full responsibility ^qr'the 
class can be accomplished naturally, and will not be an 
enormous pressure. 



Individualization of Training 

To hst activities in a sequence is not to assume that alT 
trainees can do the activities at th^ time prescribed, or that 
all trainees are alike. Supervisors and^cooperatihg teachers 
should have regular conferences to decide if and when in- 
dividual trainees should move on. While Being field tested, 
for example, one intern continued using the Guide into the 
fourth semester, while another was virtually ready to take 
full responsibility for the class m [he tenth Week 
Cooperdtinq teachers and supervisors schould be con- 
stantly'aware that simply having accomplished an activity 
does not mean the intern is ^^through." If, durmq an obser- 



vation a trainee is evaluated on an acti\^ty, and feedback 
indicates a less thari ^^^qurate accomplishment of the task, 
the activity ►should be repeat^ until there is satisfactory 
;2:)ehaviof. Since the Pacing Guide is cumulative, tailing tcf 
a^:complish one activi4y will mean the next step cannot be 
;d<ijj|^vell either. :In addition,^ some trainees*may need addi- 
tK^ITgiids tor certain task|; a trainee-having trouble plann- 
ing may nee^ to review material on writing ob)^lives arid 
choosing activities, talk iprther with school personnel, arid 
practice writing lesson plans with-the supervisor. 



A Final Note 

With the dynamic quality of human behavior and inter- 
action, a Guide suchi as this 'must of necessity, be in 
a constant state of re^isioD and change. The Teacher 
Corps staff welcome suggestion^ and experiences from 
using ^)^Guide. Hopefully, with time,- the (5uide wiifliave. 
be^n ihown to be a good bec^mning to structuring the 
traininl^f of teachers in the field. ' • ^ 
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Roles 




The central focus irf an internship islhe intern. If the 
internship is to be of value/ it iJ} e3S^ntial that the intern be 
aware of certain responsibilities that will assure a successful 
experience^ Because of the imix>rtance:of t^e internship, 
the f oHo wing .respfonsibilitles' 'have be^n outlined for 
the intern. * >^ 

The intern will: * - ' - - 

1/ Review and a^ere ' to the stated objectives in 
the Racing ;Quide oQ-a weekly basis. ; ^ 

2. Make him/herself available f^r regular planning ahd^ 
• feedback sessions witTi the cooperating teacher and' 

'-supervisor. \ ■ , ^ 

3. Meet with the coolferatingteacher and supervisors in a 
four-way conference concerhing his/her progress and 
mid- and 4inaL-^mester evaluation. 



Responsibilities of the Intern 



Attend- faculty meetings, PTA functions and other 
school-related activities in order to become acquainted 
, with tiie tot^l school prograjii. 

5. Maintain ethical and professional relations withMhe 
school staff, parents and community. 

6. Arrive atschool at 7:45, check-in with the Team Leader 
and be-prepare<;^ with the instructional materials and 
plans necessary for the day s activities.-* 

7. Call the Team Leader by 7:30 A.M. and, if poss\^le, the 
^ cooperating teacher, in the event of an absence due to 

illness or' an emergency. ^ 

8. Attend all irffernship session^, including I^Pars and 
' team meeting^ * 



ResponsibUities of the Cooperating Teacher 



A key figure in the interns' trair^ is the cooperating 
teacher. Algng with th^ clinical' j^fofessor's and team 
leader's assistance, the cooperating teacher is the one per- 
son who, on a daity basis, facilitates and supervises the in- 
tern's classroom experiences that are necessary for the ac- 
qujisition of teaching skills. In order, to enhance the interns' 
training, the Tedcher Corps Pocing Guide'for Interns -vf as 
designed to help, not only the intemV but also the 
cooperating , teacher. It is crucial that the teacher (abng 
with the supervisore) servfe as partners and navigators durmg 



the third semester of the internship which will pave the way 
for the semester of co-teaching. With the teacher's task in 
mind, the following responsibilities are outlined and. de- 
fined to help make the intemsliip a success. 

The cooperating teacher will: [ 

' 1 . Accept the intern as a colleague • 

It is important \h^[ the cooperating feacher accept 
the intefn as a professional colleague hnd that this at- 
titude be conveyedvto the students. 



* 2^ Plan with the intern 

' Planning between intern and teacher should t^e 
place at least once a^week. However, in the initial 
y weeks of the semester, planning on a daily or ^every 
other day basis is appropriate and * sometimes 
necessary. This is especially important when decisions 
<:oncerning grouping, scheduling, and management 
are being m^de. The ihvolvement pf auxiliary person- 
nel (aides, parent volunteers, etc.) is essential with 
such planning sessions to assure corrmiunication 
within the instructional team. ^ \ 

It is ^le intern's responabibty tc^an^the lessons ^at 
he/she is responsible for, but the teacher's gulcjance 
may be solicited by the intern. 

The tepcherand intern's weekly meeting should also 
iiiclude reviewing the week's activities of the Pacing 
Guide and makinCi sure that the objectives have been 
completed. ^ ' - 
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3. Observe the intern conducting instruction 

The Teacher should observe the intern at least once 
a week. The intern and teacher should schedule the 
time and discuss the lesson before the observation 
takes pla(;p. After the teacher* observes, feedback 
must be provided to the intern. 

4. Provide feedback for the injem 

Feedback is necessary not only after formal obser* 
vatioris but also throughout the course of the day. 
For example: . . * 

"All the children had a big smile on their faces, when 
you were reading the story awhile ago." 



"/^gie stopped crying after you sat her on your lap 
and talked to her." 

''Michael and Joe just told me how much fui;i they 
had playing the game with yoli/'* 



The* above examples of feedback are quick and 
the six)t m natuye^and serve as positive reinforcemenf 
lor the intern. If,a teacher cannot provide immediate 
feedback to. the intern, regardless of whether it is 
positive or negative, the teacher should take a note of 
the occurrence ^d discuss it .with the intern aft a later 




time. 



5, Evaluate the Intern ^ ' 

the teacher, -along with the intern ancj supervisors, 
will meet in a four-w^y conference to evaluate the in- 
^ tern's progress at mid-demester and also at the end of ' 
' tfle semester. It is advisable that the teacher keep an 
dn-going record of the weekly foimAl observations for 
the purpose of intern evaluation. 



6. Axxjuaint the intern with instructional materials 

The intern's experience in the classroom^may be 
enriched with the exposure of a variety of materials 
made available to him/her. It is for this liSason that thfe 
cooperating teacher should help the Intern familiarize 
him/herself with all materials, kits, guides and equip- 
ment and encourage their utilisation. ^ 



7. Make home visits with interns 



Responsibilities oi the Supervisor 



The supervisors I'ole in the internship is of major impro- * 
tance. It is the supervisor who sees to*it that the appropriate 
experiences take place in orders to insure growth- in the in- 
terns' teaching skills. Working principally' from the Teacher 
Corps generic competency framewor]^ as a basis for the 
promotion of teaching skills, the supervisor assures that the 
int^rnt knowledge competency gained from university 
coursework ,will be developed to performance, compe'- ' 
tency in the classroom. It Is also the responsibility of the ' 
'supervisor to overseethehrnple'mentation of the Te^chef/ 
Corps Pacing GbipieToTInterns. To ^ure tf^t the interns * 
, undergo a succfessfub internship t^e following ^re^pon- ^ 
^ibilities have ,beerKcytlifie<3 for t^e supervisor,; ' . ; < 

The supervisor Will: / " ; I! ■ 

\. Oversee the internship and the implementation of the- 

Teacher Corps Pacing Guide for Int^rr 
2. Formally and informally observfe , thfe^ intern. The 

supervisor, along with the intern, wilyathedul^ 
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vati^ns.and vsrlll be" responsible foe 'scheduled video ^ 

"tapng sessions. - ^ 
3/ Provide feedback for the ijitem from formal and.infor- 
/ rhal observations and wil) hel^) \yith the post video and 

audfo tape sessions. ' 

'4*. Evaluate the intern mid -semester and at the end of 
. the semester in a three-way conference., 

.'5. ivleet with the cooperating teacher and intern in a 
/^three-way confei^ence to 'evaluate ^the intern. The 
supervisor wffl also meet wi\h'the cooperating teacher 
/ and intern periodically to discuss concerns pertaminp 
to the internship or Pacing Guide. ' ^ 

' iAee{ with the intern to ass'ist him./her acconipksh the ' 

' objectives stated in the Pacing Guide. 
> 

7. Condiiet weekly seminars, related fo the internship. 

8. Serve as a resource person for the intern. 

'^Q. Maintain a collegiate relationship with the interns. 





First Week. / 

Intern will: ' - / ' 

1. Assist cdoperating teacher in duties peiwiing to 

registration. , / , - ^ 
2 . Assist cooperating teaqher in t^. . / . , 

(In the event that some Cjjt these duties have been car- ' 
* , ried out by teacher or teacher aide* tjle following would 
be optional.) / 
\ — arranging tumitvi^;/ ^ , / 
' arranging cei^r^ ^ * . * 

— getting 'equi^m^t and materials from boc5kroom ; 
^ and library/ . ' . 

— getting sy^ipphes from supply rfeom 
. ^ — putting^p bulletin ^af ds 

' duplicating or constructing materials for the first 
we^ of class ' • 
S. Get acquainted with teachers and personnel from 
grade level. 

4. Meet with cooperating teacher \q plan for: 

W, ^heduling and intern responsiMty for instruc^onal 

activities. ^. 
h: Scheduling and intern responsibilit\es for 

noninstructional activities. . ^ 

c. Plan for sp^ce/desk 

d. Plan time;to meefe^d discuss problems, etc. 
• e. Pacing Guide responsibilities , / 

5. Attend faculty/grade level meetings. 

L — ^ — — ^ — ^ — — 


Accomplish#<l 


CommMtt 


A 

# * 

.» 

. O 

ft 

/ 


C/ 


• 

i 




• 

^ * ^^^^ 

<* 

\ 

1 
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' .Second Week ^ . 

Int«rta wlU: 
"A" Activities 
Assessing ft Diagnosiag 

. Assist cooperating teacher with initial assessing and- 
diagnosing of students (IRI, ISI, Readiness, Math, 
■ ^ etc.). * • ^ 

Planning ^ 

Meet with cooperatintg teacher and auxiliary person- 
nel to: ^ 
■ a. Select sfudents (6-8) he/she will be responsible.for 

in the* reading content 'area/* <^ ^ ' 

1^. Share next week's instructionaf lesson plan«^. ■ 
c. Plan for the following week using the Pacing 

Guide. ' ' 

Conducting Instruction/Classroom Mdnagement 

Be responsible for reading one story to the students. 

Mondgemifht of the Environment 
ond^ Physical R#sourc«s, 

Be re«ponsible for helping the teacher manage and 
maintain the physical environment of the classroom. 

Management 

Be responsible, for carrying out non-instructional ac- 
tivities that. require handling of the whole class (i.e., 
taking students to cafeteria, to librcTry, recess, etc.). 



t ♦ 




Comments 



Yes 



No 




Non-instructiofKil 

Meet the students and establish a procedure for learn- 
ing their names (i.e.,, name tags names on desk, etc.) 

* Assist - cooperating teacher *vith the distribution of 
books and materials (if applicable). 

\ Schedule observation lor following week and turn in 
lesson plan to supervisor. 

* Turn in daily schedule of class to supervisor. 

* Attend faculty meeting'. • / , , ' 

* Be rdspofigible for clerical dutfes related- to the' 
classroom which include: 

a. checking attendance 

b. filling out attendance'slip ' ' . 
; c. fillir?g out illness reports to parents 

f d. filling student materials and making entries in per- 
manent folders 
e. distributing of lunch cards 
I. filRng out field trip permission slips . 

"B" Activities ' 
jPlonning 

Plan for reading group foV; following week. 



Accomplished 



Above 
Average 



Averaqe 



Comxn«nts 



/ 



Below 
Averaqe 
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Third Week 

IntMn will: 
"A" Activities 

Planning " - 

Meet with the cooperating teacher and auxiliary per- 
sonnel to: ^ "^"^^^ - % 

Plan for the following week using Pacing Guide 
b. Select math group ^ * 
' c. Report on students' progress f 
d. Receive feedback on int6r«'s progress ' 
'e. Plan for cultural activity ^ ' ' ' 

S^H-klTaluatlon 

Tape (audio) a lesBon for self-evaluation using 
the form pfovided Ih the Pacing Guide. 

Conducting In8truction/Manag«m«nt 

Be responsible for a ten minute ofal reading segment 
(i.e., story, newspaper, etc.) to the students. (Do this 
WMkly« Vxmtm will hm no subMqu^nt mention 
of this actiTity.) 

Classroom Manag^msnt 

Be responsible for a non-instructional activity tHat re- 
quires handling of the whole. class (i.e., taking the 
students to the library, to the cafeteria, etc.). (Do this 
WMkly«.Thsr# will hm no subs#qu#nt m#ntion 
of this actiTlty.) 



Accomplished' 


1 1 — r-^ : 1 

Comments 










Yes . 






n ' ' 
*• 




> 




■ .. .' 


V 

' 1 


\ 




\ 








•\ 


f 






/ 

* t 




\ 




; / ■ ■ • • 








»/ 
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Monog^m^nt ot th# •nYironmMt 
phyAicol r^tourcM 

Be responsible for helping the teacher^ ^nanage and ^ 
maintain the physic^environment. \ 

^Worki^k^ithin drichool/communlty context 

Be responsible for making *two home visits with 
teacher (Do thl« we#W[y. Vxmrm will h^f no subse- 
quent mention of this octivity.) 

Non-Instructional ^ 

• Schedule observation for4he foll6wing week andlurn 
in lesson plan to supervisor. 

•*Meet with supervisor for post -{observation conference. 

■. / . • ■: ^ 

- * Attend faculty meeting (Attend regularly* There 
will be no subseqfUent mention of this activity^) 



Be responsible for clerical duties related^ to>.the 
classroom which include: 

a. checking attendance 

b. hlhng out attendance slip ^ . . ' 

c. filling out illness report to parents 

d. filling student materials and making entries in per- ^ 
manent folders 

e. distributing of lunch cards ^ 

{. filling out held trip permi^iou slips , 
(Do daily or w^kly, as needed. TJiert will be 



no subseqi|»in mention of this activity.) 




< 

» * Schedule . meeting with supervisor to review audio 


^Accomplished 


^ Comments ' 










"B" ActlvltUJii 

AssMsing & Diagnosing 

Contirxue cissessing arid diagnosing procedures with 
stuctente. 


Above 
Average 


• 


Below' 
Average 


• 

• • 


Planning 

, * Plan for m^th group for following week. 

* 


* 






* 


* Plan for cultural bulletin board. 








J 


Conducting Instruction * 

Teach lading to previously selected reading group. 








r 


"C ActlvitiM 








\ 


Conducting Instruction 

Teach a reading lesson to group of students responsi- 
ble for^ for formal observation by the supervisor. 






% 


* 

r . 






* 




> V 

>^ 1 



Fourth Week 

* Intern .will:- 
"A" Activities 

Mana^|bn«nt of th« enTironm^nt and 
physica»*sourcM 

B^^sponsible for displaying cultural bulletin board 

Non-Instructional 

* Schedule observation in either or reading for the 
following week and turn in lesson plan to«S5pervisor. 

• Meet with supervisor for post-obser^tion conference. 

"B" Activities - ' 

' AnwMing 8c Diagnosing 

Assess and diag^iose math group and other students 
as deemed necessary. 
Plonninj^ and Conducting* Instruction 

Continue plannin'g'for and teaching reading group. 

^Conducting Instruction 
Incorporating Ctiltur* in Classroom 

Teach one cultural activity, (social studies, art, etc.) 

Conducting Instruction 

Teach math to previously selected math group. 

Evaluating . 

Evaluate students; progress in readirKi group. 



Yes 



No 



Average 



Below 
Average 



"CAaivities - 


Accomplishod 


CommMts 










Conducting Instruction 

T©3ch iTicith !©S550n to b. nrrtun^f shjclpnt^ ^p^r>on<^ihlp 
for, for formal observation fey the supervisor. 








• 










* • 


/ 
















\ 


• 




















* ■ b 




•* 




1 










■ 





on 



/ 



Fifth Week 



Intern will: 
"A" Activities 

J 

Select language arts group . ' ' . 

Sftli-Evaluation 

^ \ Tape (audio) a lesson for self -evaluation * 

Non-instrucUonal " 

. * Schedule observation for language arts teson for the 
following .week and turn in lesson plan to supervisor. 

* Meet with supervisor for post-observ&'ti9n conference. 



"B" Activities 
Planning 

' .Plan; for language arts group for following week. 

Planning/Conducting Instruction 

Cpntinue planning and teaching for math and reading 
group. - . 

Cl- 

"C Activities 

C6nd>>cting Instruction ^ » . i 

Teach a math or reading lesson to ^roup of students 
resp6nsible for, for formal observation by the super- 
visor. 



-1 



Accomplished 



Yes 



Above 
Avoragt: 



No 



Average 



Below 



Commsnts 



-* - 
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Sixth Week 

Intf^rn will: 
"A'* Activities 

S#lf-Evalucaion 

TajDeJanguage arts lesson for self-evaluation using fhe 
instrument provided in the Pacing Guide, or interac- 
tion analysis intrurrieni. 

Non-initi^uctional 

* Meet with supervisor for post -observation conference. 

* Review materials (commercial and non-commercial, 
kits, manuals, guides) available in the classroom or in 
the library related to appropriate grade level. 

"B" Activities 

Planning/Conducting Instruction 

* Continue planning for ^nd teaching math group. 

^ ■ ■ ^- 

* Continue planning for and teaching readinig group. 

Ck>nducting Instruction 

Teach language arts to previously selected language, 
arts group. 

ETaluation 

# Evaluate students' progress in reading, math, and 
o language arts. , 



Atcon^Ushed 



Comments 



Yes 



Above 
Average 



No 



Average 



Below 
Average 



0»y 



"C" ActMtlw 
Conducting Instruction 

Te^h lesson for formal observation, m content 



area. 



Accomplished! 



Commrattt 



23 

o 



28 



Seventh Week 



Int«rn will: 
"A" Activities 
Planning 

* Spend one afternoon ai|^e library gathering 
resources tor unit and [earning center. 

\ - . • 

* Meet with suRervisor to discuss and turn in tough 
draft of plans for unit and learning center. 

* Meet with cooperating teacher & auxiliary personnel 
to plan for unit and learning .center. • • ^ 

Non-inttruct|onal 

* Schedule observation lor following week and, turn in 
lesson plan to supervisor. 

* Schedule.. video taping session. 

* Meet with super^r for post-observation conference. 

"B" Activities 

Planning 

* Begin planning for unit and learning center. (Learning 
center will be incorporated with the unit) 

* Plan for handwriting lesson for language arts group. 



ERLC 
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Accomplished 



CommMts 



Yes 



Above 
Average 



Average 



Below 
Average 




Conducting Initructten ' r 

- Continue planning 'for anfl teaching reading, math 
and language arts group. ^ 

Evaluation > 

• Evaluate students' progress in reading, math, and 
language arts group. 

"C" Activities 
Conducting Instruction 

Teach lesson for formal observatiton in' any content 
*area. 



f 



Accomplishod 



Comments , 



Eighth Week 



Intom will: . - * .. 

"A" Actlvltlwi 

Planning 

Meet with cfoopteratiifg teacher and auxiliary pfen^n- 
nel to discuss plans for unit' and learning center. 

S#^-Evaluortlon r 

Videptape lesson if scheduled for this week. 

Non-instructlonql 

* Learn to operate and care for audio visual ^uipment 
(i.e., cassette recorder, laminating press, videc\ tape 
equipftient, Overhead projector, 16mm movie pipjec- 
tor, slide projector, filmstrip projector ,*opaque projec- 
tor, language master, etc.) Jo be accomplished by th6 
end of the semester 

# ' • - 

* Schedule three-way evaluation conferences with super - 
visor. 

^* Attend a PTA function this month • 

* Meet with supervisoi;ior post-observation conference. 
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Accomplished 


Commrats 








M 


Yes 


. Mo 




> 
















* 

4 






* 


"i 








m 

" S . 








f • ' 






r 
















V 

> 





31 



"B" Activities 

Planning/Conducting 

, Continwe plannmq {or and Reaching reading, math, 
and language arts. 

Planning 

Continue ggathenng resources for unit and learning' 
center. Discuss' pl^ns with supervisor. 

Conducting Instruction 

Teach handwriting lesson to language erts group. 

Evaluoting 

Evaluate progress, ot students in reading, math, arfcJ 

language arts groups. • ' 
* 

"C" Actlvltfos 
Conducting Instruction 

Teach lesson for tormal observation in any content 
area. 



f 

\ 

\ 



21 



Accomplished, 



Comments 



Above 



Below 
Avc^rdcie 
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Ninth Week 

Intern wilh 
"A'' Actlvltle* 
Plonning 

Meef with* cooperating teacher and aXixillary person- ' 
nel to plan for. parent/teacher conferences (i.e.,^what 
part will the intern play in these parent/teacher con- 
ferences?). 

Planning/Managing of th# EijiTlromnmt 
ond Phyiical R«6urcM 

Plan and put up a bulletin board (i.e., Halloween, fall, 
etc.). ^ . ^ 

Non-instrt|Ctionol * 

* Continue to learn to operaTie and care for audio-visual 
equipment. * ' - 

* Meet with supervisor for post-observation conference. 

* Schedule observation for following week and turn in 
^ lessen plan for chosen content to supervisor. 

* Meet wth cooperating teacher and supervisor for 
mid-semester evaluation purposes. * 









^ 


4 

Accomplished 


CommMts 


' Yes 


' No 

> 


\ 




t ■ 


1 


i 

4- 

\ 
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0. 

\ 

0 


Acco1aiplish«d 


Commrats 


Planning/Conducting Instruction 

Continue planning for and teaching reading, rriath, 
and language arts groups. 


Above 
Average 


Average 


Below 
Average 




Evoluotlon 

Evaluate -students' progress in reading, math, and 
language arts^. " 






t 




u Actmtl#s 








• 


.Conducting Instruction 

Teach lesson for formal observation in. any content 


t 








area. 










S«lf-STaluation 

Tape' (audio) a lesson for self-evaluation. 




• 


1 


» 

i 


'a 

1 

• IS 

♦ 

-* 


f 


♦ 


• 
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tenth Week 

Intern wllh \ ♦ 
"A" ActlvitiM . 
Planning 

Meet with cooperating teacher and auxiliary person- 
"nel to: 

a. Discuss outcomes* of parent/tea6her conferences 

b. Discuss progress on unit and implementation plans 
for the following week. 

c. Discuss incorporating audio- visual media in unit 
presentation. ' 

Non-instructional 

* Attend and/or conduct at least three parent/teacher 
conferences. 



* Schedule observation with supervisor for the im^ 
plementation of unit plans for the following week.' 

* Schedule ci videotaping session for ther following 
week' for unit presentation. 

Turn in copy of unit in fipal form to supervisor. 

* Continue to learn to operate and care for ^udio visual 
equipment. 

* Meet with supervisor for post-observation conference. 



• 30 
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Accomplished 


Comments 


Yes 


No 






I ■ 




1 

< 


* 






V 


f 

c 

0 

« 
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Accomplished 


Comments 

: r 


"B" AttivitUs " ^ 

Planning and Conciucting Instruction % 

• Continue planning and teaching i:eading, math and . 
languayt^ arib. 


Above 
Average 


Average 


Below 
Average 


V 


Evaluation 

Evaluate students' prcgi^ess" in reading, rrtath, and' ' 
language arts group. 






• 




"C" Acf ivities 








♦ 


Conducting Instruction 

Teach lesson for formal observation in any content 










area. r , 
J 












• 








■i ' " ' t 




















\ 

* • 

+ •» . 
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/ Eley*nth We>ek 

Int#rn will: 
"A" Activities 

Planning 

Meet with cooperating teacher to: - 

a. Revise unit if need be, . ^ 

b. Discuss evaluation of the day s presentation 

c. Receive feedback concerning unit presentation 

Planning and donductlng Instruction- 
Plan and conduct an organized activity (i.e., game, 
relay). ' . ^ 

Non-lnstructlonol 

* Meet with supervisor to discuss: 

a. Progress on unit 

b. Evaluation of daily jessons 

c. Lesson presentation 

d. Videotap)ing session \ 

I 

* Schedule observation in either reading, math, or 
language arts, and turn in lesson plan to supervisor. 

* Continue to learn to operate and care for audio visual 
equipment. 



Accomplished 



Comwnte 



Yes 



No 



37 



"B" Activities 

Conducting Instruction 

' Teach unit to w^ole class. 

Conducting Inttruction/Manag«m«nt 

. Continue planning and teaching reading, math, arid 
language arts. " ' , ' 

Evaluotion 

-Evaluate lesson'at the end of each day. 

"C Activities 
Conducting Instruction 

Teach lesson for formal observation iri any content 
area. ^ 



Accomplished* 



Above 
Average 



^verage 



Below 
Average 



Twelfth Week 



Intern will: 
"A" Activities 
Planning 

* Meet with supervisor for a post-observation con- 
ference. 

Meet with cooperating teacher and auxiliary person- 
>. nel to: . 

■ a. Plan for taking a second group in reading 
b. Receive feedback concerning- unit presentation 

Meet with cooperating teacher to schedule and ar- 
range for the next field trip. (Intern to assume full 
responsibilities for this with the teadher overseeing the 
projfe:t.). 

Non-instructional 

* Schedule and/or corlduct a videotaping session if not 
previously done. 

* Continue to learn to operate and care for audio-visual 
equipment, 

\i 

IN' 

* Schedule observation for social studies/science fqr 
following week and turn in fesson plan to supei^visor. 



Accomplished 


Commsnts 


Yes 


No ■ 


0 






• 




< 








1 



. ■) ■ * 
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"B" Acuities 

Planning & Conducting Instruttion^ ^ 

Continue planning aiid teaching reading, math, and 
language arts. 

Conducting Instruction 

Continue teaching the unit to the whole class. 

Evoluatiol^ ^ 

Evaluate progress of students in reading^ math, 
language arts. 

"C" ActivitiM 

Conducting Infttruction 

Teach lesson ' for formal ob^rvation in '^ny content 
^rea. ' ^ 

Self-ETaluation 

Tape lesson on social studies/science and self -assess 
'using the instrument in the Pacing puide, of an in- 
teraction analysis instrunient. Discuss this assessment 
during conference with supervisor. 




Accomplished 



Comments 



Aboye 
Average 



Average 



Below * 
Average 
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Thirteenth Week 

Intern will: 

"A"ActlTltle« 

Planning 

* Meet with ccx)perating teacher and auxiliary person- 
nel to: 

a. Plan for assuming complete responsibility 'tor total 
classroom. 

* Use one afternoon to plan. 

Non-instructional 

* Schedule and/or conduct a videotaping session if not 
previously done. 

* Meet with supervisor to: 

a. Discuss lesson and receive feedback on lesson 
presentation - . ' 

b/ Discuss plans lor assuming full classroom respon- 
sibilities for the following two weeks. 

' * Continue to learn to operate and care for audio-visual 
equipment. ^ 

* Meet with supervisors for a post-observation con- 
ference: 



Jlceompli«h«d 



Conuncntft 



Yes 



No 



1 
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i 



0 





Accomplished 


i Commentt 


-^S^h^^l^ ob§^fvatlon for following week anc^ turn in 

lesson plan, to supervisor. ^ 


















_ B ActivitiM 

PlcnmlBg/Conductlng Iiistnictlbn 

^ Continue planning and teaching reading, maih, 
language arts 


Above 
Average 


/ 


Below 
Average 


1 


CSondtictiiia Instruction 

Teach social studies/science lesson to group of 
students. 








• 


Evoluotion ^• 

Evaluate students' progress in reading^ math, 










language arts, and social studies/science. 


IT- ■ ■ — 








Actlvltl«» 










^Conducting Initructlon 

. Te^h class for formal observation in any content ' 


t 








, area. / | 

• 'a. . 




• 




. 1 



3' _ 







Fourteenth Week 


ilecomi>Uah*d 


Comments 















Intern will: ^ ; 
"A" ActMtlw 


Yes 


No 




* 


1 


Planning ^ 

Meet with cooperating teafcher and auxiliary person- 
nel to finalize plans for assuming full responsibility for . 
the total classroom. *||| 








% 




Plcoming and Conducting 

Use two afternoons to finalize plans for 1 5th and 1 6th 
weeks and turn in a copy v^f these plans to supervisor. 




> 




% 




Hon-instructional 

* Schedule a second videotaping session for the 1 5th 
and 1 6th weeks. 










• 


* Meet with supervisor for a post-observation con- 
ference. - ^ 

y «\ . 

* Continue to learn to operate and care for audio visual 

. equipment. 












* Schedule observation for following week and turn in 
Messon plan to supervisor. 




• 
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o 


Accompllsh#d 


Comm#nts 


"B" ActlvitUs 

Conducting Instruction 

Continue planning and teacjiing reading! math, 

langUayt; CXI iv> ofHJ ijwv^iai oiuvj«^^ iyw^icynv^v:?. 

Evoluation 

% Evaluate students progress in reading, math, 
language arts and social studies/science. 


Above 
Average 


Average 
• 


Below 
Average 




Activities 

Conducting Inttruction ^ 

Teach lesson for formal observation in any content 
area. . 

J. 








♦ 


• 








* 
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riii99nTii ana oixioonm 
Weeks 


Accomplished 


^ Commmtti 






' / 




"A" & "B'^ Activities V 










Intern will assume full responsibility for 
the toticil clossrbom. 










Intern will list olnectlves lor the two-week 
period. / 








- 


TTiese objectives will include: 










Non-instructional planning for the two- week period. 
This includes: 










a. Taking students io cafeteria, library, rfecess, 

/ reading tlinic, etc. j 

b. Taking attendance. ^ 

c. Distributing lunch cards " . 

d. Grading papers ^ ^ 
e'. Arranging for field tril|(it one,is planned) 

f. Filling out field trip permission slips ♦ 
q, Maintaining^classroom in order 




> . 


T 


* ■ 


__ 1 %, ^ _ 




t 
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AccomplichM) 


Comments 












Instructional planning foY the two-week period'; This 
includes: f ^ \ ■ 

a. AssejBSing and diagnosing 

b. Plaining lesson^ in all subject matter areas 

c. ■ C|nducting instruction iit all subject matter areas 

d. Evaluating students! progress 

e. Self-assessmenk 

* f. Management of materials and physj(#al environ- 
ment ■ . 
g. Behavior management 






ft 

I ■ 


(, 


> 


"CActlvitlw 
Conducting Instructibn 

iecicn lesson ^lOr lormai oDservanon in any conic?ru 
area . !' ■ 

■ ■ - 






n. 


-'I ■ 




* • 
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• 
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Teacher Corps Generic Competency Framework 

AtMMlng CRld DIodnoftiiig 



1. Ability to^assess and identify in- 
dividual children's language dom- 
inance and proficiency. 

2. Ability to determine individual 
children's needs relative to their per- 
sonal, social and academic develop- 
ment 

3« Ability to assess student needs in 
specific subject areas through a vari- 
ety of means. 

4. Ability to identify pupils "with 
learning disabilities. 

5. Ability to identify preliminary in- 
structional goals and objectives 
related to students' needs. 



Planning ActlTltiM 

!• Ability to apply the aforemention- 
ed diagnostic skills in planning ap- 
propriate learning activities that take 
into consideration students' readiness, 
interests, language and cuttUT^."^ 

2. Ability to select appropriate long 
and short range goals and objectives 
relative to students' needs. 

3. Ability to design learning ac- 
tivities around specific goals and ob- 
jectives and in a sequential and logical 
manner.' 

4. Ability to involve students, when 
deemied appropriate, in planning 
what, -wben and how they will learq. . 

5. Ability to select materials in terms 
of their appropriateness for students 

6. Ability to include Learning 
Resource Teachers and. Diagnosti- 
cians in planning for instruction when 
deemed necessary. 

7. Ability to design " learning ac- 
tivities and procedures that min^nize 
pupil discipline problems. 

8. Ability to select criterj to deter- 
mine student outcomes as a result of 
planned learning activities. 



Comluctlng^JiitttttcU 
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L Ability to involve students in plan- 
ned learning activities. 

2. Ability to understand, appreciate 
and utilize in learning contexts the 
language and/or dialect of children. 

3. Ability to provide for the ap- 
propriate use of a variety of com- 
munication patterns within the learn- 
ing environment. 

4« Ability to utilize a variety of 
methods and materials to enhance op- 
timal individualized learning activities 
for children. 

5« Ability to maintain an awareness 
of children's needs and feelings while 
► conducting learning activities. 

t. Ability to react with sensitivity to 
the needs ^d feelings .of children. 

7. Ability, to demonstrate and 
transfer knowledge related to subject 
matter. 

8. Ability to accommodate children 
with learning disabilities in the regular 
classroom. * ' 

9. Ability HI incorporate and 
demonstrate all the aforementioned 
com peten cies in a cooperative- 
teaching situation and in a variety of 
classroom settings. 



ETaluotlng Instruction ETolucrting S«lf 



Mcuiag«m«nt of th# 
JEnTlronm^nt cmd Rmoutcm 

L •Ability to structure a learning^* 
environment that enables students to 
strengthen self-concepts and social 
skills by placing positive values on 
both their differences and those of 
others. 

.2* Ability to manage the cfessroom 
environment to facilitate students' 
acquiring curricular goals. 

9. Ability to establish procedures . 
and routines that are easily followed 
and that minimize disorder and 
wasted*time. 

4. Ability^lD~i3Dpe ^with indr^^ 
student's interests, attention, and 
performances throughout instruction. 

5. Ability to cope' with the 
involvement and accommodation of 
children with special learning 
(i^sabilities in a regular classroom 
environment. 

6. Ability to cope with inappropriate 
and maladaptive pupil behavior. 

?• Ability to implement behavior 
management techniques such as 
behavior modification and reality^ 
therapy. 



1. Ability to employ, a variety of 
metRods tor assessing individual pupil 
progress in planning learning 
activities 

2. Ability to identify, consider and 
include pupil differences (social, 
cultural, emotional, language, 
behavioral/ cognitive) in formal and 
informal fjssessment measures. 

3. Ability to select and/or construct 
evaluation measure to help pupils 
understand their own progress. 

4. Ability to critically analyze 
student ii)teraction during learning 
activities and modify plans 
accordingly. 

' 5. Ability to solicit pupil feedback 
relative to the appropriateness of. 
teacher-planned learning activities. 



L Ability to utilize a variety of 

means to ^etermSe^ the degree of 

teacher effectiveness in all aspects of 

the student learning environment. 
^ ». 

2. Ability to do a post-teaching 
analysis of one'? behavior while 
interacting with children during 
planned learning activities. 

3. Ability to solicit t>oth students' and 
co-teacher's perceptions related 'to 
one's behavior. 

4. Ability to utilize both students' and 
co-teacher s perceptions to irpprove 
one's coping behaviors in order to 
maximize teachmg effectiveness. 
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id 



Working in School/ 
Community Contoxt 

* ' 

1. Ability to involve parents in plan- 
ning and conducting learning ac- 
tivities when deemegi appropriate. 

2. Ability to discuss, plan and for- 
mulate strategies jointly with parenfs 
for helping children learn. 

• 3. Ability to appropriately com- 
municate to parents what the school is 
doing to aid all children in their learn- 
ing. 

4* Ability to solicit parental informa- 
tion related to children's home 
behavior and learning environment 
and to utilize this information during 
the planning and conducting of ap- 
propriate school learning activities. 

5. Ability tp communicate to j)arents 
a variety of means by which on -going 
school learning activities can be rein- 
forced at home. 



Working with 
Auxilliory P«rtOim«l 
(t«ach«r qidM, YoluntMr par«ntt 
Sp#cial Education) * 

1. Ability to interact and com- 
municate effectively with, volunteer 
parents, teacher-aides and others. 

2. Ability to work effectively with 
adults in assessing and diagnosing, 
team planning, conducting ifistruc- 
tion, managing the classroom environ- 
ment and resources, evaluating in- 
struction and working in the 
school/community context. 

3. Ability to provide teacher-aides 
and parents with the basic skills neces- 
sary for interaction with students in 

' classroom learning activities. 




Comp«t«nclM 



Assessing cmd' Diagnosing 



5-4 



Indicators 

3 



2-1 



XT AbiWy'To assess and identify 
individual children's language do- 
minance and proficiency. 



Intern demonstrates skills in acl- 
ministering, scoring and interpreting 
formal and informal language and 
proficiency assessment. 



Intern can assess language dominance 
on an informal basis. 



Intern lacks skills in the formal and 
informal assessment procedures. 



2. Ability to assess students' needs 
in specific subject areas through a 
variety of means. 



Intern demonstrates skills in ad- 
ministering, scoring, interpreting IRI, 
ISI, math and readiness assessment. 



Intern van assess reading and math 
in an informal manner. 



Intern lacks skills in administering, 
scoring and interpreting spiecific 
assessments. 



3. Ability /to identify pupils with 
learning disabilities 



Intern is familiar with characteristics 
of children with learning disabilities 
and are able to verify by testing in 
an informal manner. 



Intern is famibar with characteristics 
of children with learning disibilities 



Intern is not familiar with charac- 
tenstics ol children withv- teaming 
disabilitiee. 



4. Ability to identify preliminary 
instructional goals and objectives 
relatedio students' needs. 



Intern is familiar with the scope and 
^uence of skills in each subject 
■ area and the objectives for the grade 
for ^ch of thes& areas. 



Intern is famjjjprwlti^ither scope 
and sequence of skills iri^5ch subject 



area or tfie objectives forlhe grades 
for each of-these areas. 



Intern is unfamiliar with the scope and 
sequence of skills in each subject 
-^n:B™Kfth€rob}e€?tivee l6r thegwde 
for each of these areas. 



CompatenciM 



Planning Activities 



5-4 



Indicators 

3 



I. Abihty to apply the aioremen 
lioned diagnostic skills m planning 
appropriate learning activities that 
take into coasideration students' 
readiness, mt^ests. langua^ and 
culture ^ 



Intern uses diagnostic skills in plan- 
ning appropnate learning activities 
that take in\C> consideration students' 
readiness, interests, language and 
culture^ 



fhtern uses diagnostic skills in plan- 
ning learning activities- that take into 
account at least two of the following: 
students' readiness, interests, 
language and culture. 



intern is unable' to plan learning 
activities that take into account the 
students' readiness, interest, lang- 
uage .and culture. 



2. Ability to select appropriate 
long and short range goals ancf 
object ves relative to students' npeds 




I ntern uses know ledge ot scope 
and sequencing skills to select long 
and short range goals and objectives 
relative to students needs. 



Intern selects long and short range 
goals and objectives. 
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5l 



Intern is unfamiliar with scope and 
sequence of skills m mam subject 
are^s. 



Planning Activities (continued) 



CompetenciM 



5-4 



Indicators 
3 



2-1 



3* Ability to design learning acti- 
vities around. specific goals and ob- 
jectives and in a s^uential . and 
logica! manner 



Irttern is able to design s^uential 
and logical learning activities ' that 
take into account specific goals and 
obl^^ives 



Intern designs learning activities that 
are sequential 



Intern is unable to design sequential 
and logical learning activities. 



4« Abibty to pvolve students, when 
deemed appropriate, m planning 
what, when and how they will learn 



Intern us^s visual stimulus, question- 
naire and informal interview as tech- 
nycjues for involving students, when 
deemed approf?nate, in planning 
what, when and how they will 
learn. 



Intern uses visual stimulus, question 
naires and informal interview as 
techniques for involving students in 
planning what, when and how they 
will l^rn. 



intern is unable^ to involv4 students 



in planning what,- when, 
they will learn 



and how 



5» Ability to select materials in 
ttTms of thoir app^opnateness lor» 
students 



Intern uses the following criteria m 
selecting matenals: language/cnjlture, 
format. readability , concrete- 
manipijative and proper sequence 



Intern is able to define the following 
criteria for selecting materialsj^ lan- 
guage/culture, forroat, readability, 
concrete- manipulative and proper 

sequence. 



Intern is unable to define the cntena 
for selecting materials. 



6* Abrfity to include Learning 
Resource Teachers and Diagndsth 
nans in planning- tor instniction when 
deemed necessary 



Intern has periodic conferences wit^ 
Resource Teacher-Diagnostician m 
order to be informed of students' 
progress or suggestions for classroofn 
activities when deemed necessary 



Intern has initial conference with 
Resource Teacher-Diagnostician. 



Intern has no conference with Re- 
source Teacher-Diagnostician. 



?• Ability to design learning acti 
vities and procedures that minimize 
pupil discifiline problems. " • 



Intern takes the following' into 
account when designing learning 
activities m order to rpinimize pupil 
discipline problems: groupir/^, ap- 
propriate skill level, consistent rou- 
tines, qiiatitity (length of lesson), 
seat arrangements, attention span of 
group and a variety of activities. , 



Intern- use§ at least four procedures 
to minimize pupil disapline problems. 



Intern uses two procedures to mini 
mize pupil discipline problems. 




Ability to select criteria to 
[e student outcomes as a 
lanned IparMmg activities 



Intern ^1 have knowledge of and use 
behavioral objectives to determine 
student ^utcoines as a result of 
planned learning activities. 



Intern has knowledge of but limited 
use (5f behavioral objectives to deter- 
mine student outcomes as a result 
of planned learning activities. 



Intern has limited knowledge of be- 
havioral objectives m determining 
student outcomes' as a 
planned fearned activities 



result ^ of 



Contacting Instruction 



Compet«nciM 



5-4 



Indicators « 
3 



2-1 



1. Ability to involve students^ in 
planned learning activities. 



Intern demcJtistrates ihe ability to in- 
volve students in large sized group 
setting (25), medium size group 
( 1 2) and small group (5-6). 



Intern demon^ates t^he ability to 
involve students in medium sized 
groupings and small groups. 



Intern demonstrates the ability to 
involve students in small groups. 



2. Ability to understand, appreciate 
and utilize in learning contexts the 
language and/or dialect of children. 



Intern demonstrates the ability to 
understand, appreciate, and utilize 
^the language and/or dialect of child- 
rep by. non- critical acceptanc?e of 
the child's dominant language for 
instruction, providing multi-media 
experiences that are relevant to the 
child's culture and language using 
experience stories. 



lTj{ern demonstrates the ability to 
understand, appreciate and utilize 
the language and/or dialect of child- 
ren by: non-cjftical acceptance ef ^ 
the child's,, dominant language for 
instruction plus an additional tech- 
' nique. 



Intern demor^strafes the ability to 
understand, appreciate and utilize 
the language and/or dialect of child- 
pen by. non-critical ^acceptance of the 
child's language and by using the 
child's dominant language for in- 
struction. 



3. Ability to provide foKthe appro- Intern uses listening, speaking, read- Intern uses listening, speaking, reacU^ Intern iises listening, speaking and 
priate use of a variety of/ communi- ing and writing appropriately within ing, arxi writuig, appropriately within writing appropriately within an in- 
cation patterns within tne learning an inditadualized learning environ- an individualized gleaming environ- dividyalized learning environment at 



envirt5nment. / 

y / 


ment. 


ment at least 75% of the time. 


least 50% of the time. 


4. Ability to utilize a variety of 
methods and materials to enhance 
optimal individualizcW learning ac- 
tivities for children. / 


Intern utilizes a variety of methods ■ 
and materials wUh 90-lQ0% of the 
children the intern is responsible for. 


Intern utilizes a variety of methods 
and materials with 70-90% of the 
children. 


Intern utilizes a variety of methods 
and materials with a miniimum of 
70%o{thechildreo. 


S. Ability to mainfain an awareness 
of children's needs iiind feelings while* 
conducting learning activities. 1 


Intern is able . to verify with an out- 
side obser|^. children's behaviors 

i during a IbIB;; activity. (80- 1 00% 

fc)f the time.) 


Intern is able to verily with an out- 
side observer, children's behavior 
^during a learning activity, (60-80% 
ofthetirne.) ^ . 


Intern,, is abfe to verify with an 
outside observer, children's behavior 
during a learning activity, (40-60% 
ofthetirne). 


to the needs and feelingdTof children. 


a§em reacts with sensitivity to the 
needs and feelings of children by 
responding verbally or non-verbally 
(80-100% of the time). 


Intern reacsti yii\ii senitivity to the 
needs And feelings of children by 
responding verbally or non-verbally 
(60-80% of the time). 


Intern reacts with sensitivity to the 
needs of children by responding 
verbally (40-60% of the time). - 
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Comp«t«nci«Hi 



Conducting Insfructton (continued) 

'Indicators 

/ 5-4 3 , * 



2-1 



7, Ability to demonstrate and 
transfer knowledge related to subject 
matter. 



Intern exhibits thorough knowledge 
ot sut)ec^t by many pertirtent illustra- 
tions, and updated information. 



Intern exhibits knowledge of subject 
by providing a different example than 
given in boot or updated informa- 
tion if necessary. 



Intern only imparted information 
already, given in text, did riot use 
different example or add new in- 
forrfiation. 



8. Ability to accomodate chiildren 
with learning disabilities m the re- 
gular classroom. ^ 



.Intern uses the appropriate learning 
modality, materials and classr^m 
envirpnnysnt to accomodate children 
w^h learning disabilities 



9, Ability to incorporate and 
demonstrate all the aforementioned 
competencies m a cooperatjve- 
te^chmg situation and in a variety 
6t classroom settings' 



Intern and cooperating teacher 
analyze classroom situation and de- 
terlrfihe if all ol the above compe- 
tencies aijebeing incorporated. 



Intern uses the appropriate materials 
and classroom environment to ac- 
comodate children with learning 
tJisabilities. 



Intern uses the appropriate class- 
room erivironmenf to accomodate 
children with learning disabilities. 



Intern and cooperating teacher ana- 
lyze classroom situation but not 
necessarily determine if the above 
competencies are being incorporated. 



Intern and cooperating teacher are ■ 
'unable to critically analyze the class- • 
room situation. - ^ 



Management of the Environment and Resources 



Competencies 



1, Ability to structure a learning 
enviroriment that enables students 
to strengthen self-eDncepts arid soaaJ 
skills by placing ppsitive y^K^^s on 
both their differenciss and those of 
others 



5-4 



Intern designs activities that empha 
size incRVidual diifer^ncf^s with pos\ 
tive'comments. 



Indicators 
3 



Intefn demonstrates an awareness of ' 
individual differences with positive^ 
comments when t(% occasion arfttes. 



2-1 



intern is uhabib tb respond pqsi- 
tively.io individual differences. 




Management of the Environment and ReiOurces (continued) 



Coinp«t«iiciM 



\ 



5-4 



Indicators 

3 



2-1 



2* Ability to manage the. class- 
roonf^ environment to facilitate stud- 
ents' acquiring curricular goals. 



Intern shqjvs ability to manage the 
classroom, environtnent by planning 
for: 

-ipstrucJjonal matenals/audio- visual 
equipment ■ 
-furniture/center arrang^^}ent 
-independent work time- 
-teachers' aide or parent group 



Intern shows ability to manage the 
classroom environment by planning 
for: 

instructional matenals/audio- visual 

equipment ? 
-furnitijfe/center arrangement- 
-independent work time 



Intern shows ability to manage ..the 
classroom environment by planning 
for- ~ ' 

inslructiorial m^tenajs/audio- visual 
equipment 

turnitu re/center arrangement 



3, Ability to establish procedures 
and routines that are easily followed 
and that mirumize disorder and 
wasted tim& 



Intern shows ability to estabhsh pro 
cedures and routines that minimize 
disorder by establishing 

daily clean-up schedule 

lobBasignments 

restroom/water routines 

lining up/walking in hall 



Intern shows ability to establish pro-' 
cedures and routines that minimize 
disorder by establishing: 

clean-up schedule 
-restroom/water routine 

lining up/walkirtg m hall 
-job assignments 



Intern shows ability to establish pro- 
cedures and routines that minimize 
disorderl^y establishing, 
-clean-up ^hedule • 
■rest room/ water routines 
lining up/walking m half 



4, Ability to cope with individual 
student's Interests, attention, and per- 
formances throughout instruction. 



Intern shows ability to, cope . with 
indiviciual student's interests, attention 
and performances throughout in- 
struction by varying activities, ma- 
terials and length of Jesson. • 



^ Intern shows ability to cope with 
individual Student's interests, atten- 
tion and performances throughout 
instruction by varying activities and 
materials. 



Intern is unable to cope with in- 
dividual student's interest, attention, 
and performances. 



• 5. Ability to cope with the involve- 
ment and accommodation dt children 
with special learrjmg disabilities m a 
regular classroom environment 



Intern shows ability to cope with 
tfie involvement and accomodation 
of children with learning disabilities 
by providing appropriate materials, 
learning style and classroom en- 
vironment 



Intern shows ability to cope with 
the involvement and accomodation 
of.-children with learning disabilities 
by providing appropriate materrals. 
and classroom environment. 



Intern isunable' to cop^ with the 
involvenflm and accomodation of 
children with learning discfbilities. 




6* Ability to cope with*ihappro 
pnate and maladaptive pupil be 
havior. 



Intern shows ability to cope with 
inappropriate behavior by using »e- 
ward/punishments, time outs and 
parent conferences to keep disruption . 
or disorder to a minimup 



Intern shows ability to cope with* 
inappropnate behavior by usiAg .time 
out and parent conference to k^p 
disruption or disorder to a minimum- 
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Intern is unable to cope 
inappropnate behavior. 



With 



•4 



Monog«in«iit oi \hm Environment qnd R«80iirc«t (continued) 
Comp«t«nciM 



5^4 



tndlcdtora 
3 



2-1 



7. Ability to implement behavior Intern shows ability to implement 

management techniques such as be- behavior management technicfties 

havior modification and reality such as behavior modification and 

therapy. realrty therapy consistently for a 

y period of six weelcs. 



Intern shows ability to implement Intern is unable to implement be- 
behavior modification techniques for havior management techniqyes. * 
a period of six weeks ^ 



■ ■> ■ 

Comp«t*nciM 



Evaluating Instruction 



5-4 



Indicators 
3 



2-1 



1. Ability to employ ^ variety of 
methods for assessing individual pu- 
pil progress in planning learning ac- 
tivities. 

2. Ability to identify, consider and 
include pupil diffejences (social), 
cultural, emotional language. . be- 
havioral, (cognitive) in formal and 
informal asses3ment measures. 



Intern uses formal or informal as- 
sessment measures after*each learning 
activity to assess pupil progress. 



Intern shows ability to include pupil 
differences by being able to include 
the following factors in formal and 
informal assessment measurements: 
social, .cultural, emojjortal, language, 
behavioral and cognitive. 



Intern uses formal or informal as- 
sessrSent measures periodically to 
assess pupil progres^ 



Intern shows ability to identify pupil 
differences according to following 
factors: social, cultural,, emotional, 
langueige. behavior and cognitive. 



Intern uses informal assessment 



3. Ability to select and/or con- 
struct evaluation measures to help 
pupils uryderstand their own progress. 



Intern «hg>ws ability to select and or 
construct evaluation measures to help 
pupils^underSiand their own progress 
through the use of: visual stimulus, 
questionnaires or Informal interviews 
at least daily. .^. 



Intern shows ability to select and or 
.construct evaluation measures to help 
pupils urxterstarvd their own progress 
through the use of: visual stimulus, 
questiorvwiires or informal interviews 
at least weekly. 



means. 



Intern is unable to identify different 
factors that affect students' assess- 
ment scores. 



Intern shows ability to utto Informal 
interviews as a means of helping 
pupils ufKierstand their own progrees. 



Evaluating Instruc^on (cQntintied) 



Comp«tencl«s 



5-4 



Indicators 
3 



2~r 



^4, Ability to critically, analyze stu- 
dent interaction during fearning acti- 
vities and modify pl^ns accordingly. 



Intern is able to critically analyze 
student interaction during learning 
activities fcy considering following 
behavior^:^ 

-student participation, accuracy of 
student responses and time used 
for tlie tMk; and modifies plans 
accordingly: 



Intern is able to critically analyze 
student interaction during learning 
activities by considering student par- 
ticipation, accuracy of student 
responses and time used lor the task. 



Interh Is able to observe the student 
partiapation and accuracy of student 
respons^. 



5. Ability to solicit pupil feedback 
relative )p the appropriateness of 
teacher-planned learning activities. 



Intern is able to solicit student feed- 
back through questionnaires.informal 
interviews and group discussions on 
a daily basis. 



Intern is able to solicit feed-back 
through questiC)nnaires and Informal 
interviews on a weekly basis. 



Intern is able to solicit feed back 
using the informal interview. . 



Evaluating Self 



Competencies 



Indicators 

3 ^ 



2 - 1 



1, Ability to utilize a variety of 
means to determine the degree of 
teacher effectiveness m alJ aspects of 
the student learning environment 



Intern demonstrate* skills m using 
student evaluations, video tape, 
audio tape and student surveys in 
determining his own teaching 
effectiveness. 



Intern uses at feast two means of 
determining the degree of his 
teacher effectiveness. 



Intern lacks skills m using student 
evaluations, video tape, audio tape 
and student surveys m determining 
his own reaching effectiveness. 



2. Ability to do a post teaching 
analysis oi one's behavior while in- 
teracting with children during 
planned learning activities. 



Intern demonstrates skills m citing 
most major points of a teaching^ ses- 
sion in agreement with ^an outside 
observer and states the implications 
of the self-analysis in a plan for im-" 
provement 



Intern demonstrates skills m citing 
most major points of a teaching ses 
sion m agreement with an outride 
observer. 
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Intern does not attempt to analyze 
s^lf 



Evaluating S#M (continued)^ 



Comp*i«nclM 



3. Ability to solicit both students' l>"<^r!' visu.il slimulus, ,,i.f5Rlion 
and co-teachers perceptions related "„iivs .md .tilonii,il jnt.Tvi.'ws as 

^ . .L i. 1.. ..I \.. vfk .^^♦,.,^*^r>l 



to one's behavior 



to tnirs bt'ii<ivicu 



intern uses at least ono tochnuiue lor 
solKMting hotl^ sjud^'.nt and <'0^ 
!tM('in»f {>(»r< "Options !(^!<it(xi to <:>nt'S 
U'[iavK)t 



Intern is unablo to us^^ visual-stimulus 
qu^'stKninair(»s and infonnal inter 
viows rts t(:H'hfu(]\irs for soiu'itinq 
Ixjth studerjt and tt'aoher fXTcrp 
tionfi related to one's behavior 



4. Ability to utilize both students Intorn a.vrpts outsklo {>i^rref^t 



and co-teac^hers t)erception to im 
prove ones ropmq behaviors m 
order to maximize tearhjrh^ellf^r- 
tiveness * ' u 



Competencies' 



inns 

md rxhilMts iinpiMV^'d t»M''tino <'t 



liitrrn atvoi'ts .idvii-^^ and lie!f> Intern d^>*/j^ not <\<hvv» outside^ 
f,.,,,„,i„H, ,pr.M)iMl Stn-nqtiis .Hid [.Mv.pttMiis [KM .itteinpts tcw'han(}e 
W^•<ikn^*s:^»•r■> 



pT?A)n*il 1h •li.tvu>r> 



Working in School/Community Context 



1 

5-4 



Indicators 
3 



2 - 1 



1. Al'ility to involve p.ironts in 
l.uminq and .'orniu-iino loariiinc 
.i- Mvitn'S wtit'rulofriM'd apf •r(^pri.ite 



Intt»rn show^^ ability to involve 



pl.uinmq and .'ondu-iino loarimur jxirtMits m plannmo'ahd .•ondu.'tirK^ 

ksirnino activities by Invitinc? 
fMient:- to '•Lu;si(H)itr (hoiiH^ visits. 
Ve!« -phone .Mils) 

Me<»tinO with p^vetits and oxf»lain 
iiiU skilb. <ind riotivitie:; tM tanciht 
liavmo nicitoiiiil.': lo.nly toi th«» a«- 
tivity 



intern sliows Ihe ability to inv()lve Intern involves f>arerits in plannmo 

rents iTi plannijKj and rondnohnc? ^ and ronduetuuj ^le^iniiiK? aotivitM^s 

le.irnino activities by . 

invitmo parents to oLissroom (lioiiie mvitmo f .in'i^ts !o < lassro»)ni (home 

visit, tolt.phone o<jlls) visit, to|« 4i"rir • -alls) 
ha\?ino Miateri.ils ro.jdy loi activity 



2, Al'ihty to du;.-!!".^ plan and lol 
mnlato slratecjie-. lointiv with panMit: 
tor lielpmq ciuldivn lec^rn 




Intern slu^s .ilMlity to' disrnsj; .md 
pKin stiviteoies with parents by 

di^ciissuKj with parents stiateiiies 
presently bemo used 

otJiTipanrK? strategies usfxJ at home 
by tlui |.kir(»nts 

planning fiew • ^trateqies tor im- 



Intern shows <il>ility to diJ^^'u.ss vind 
plan stnit(Hiies with parents l)y 

disoussmtj with parents ^stniteqies 
presently l:>oing us(\i 

eornf>^irjnq strategies usetl at home* 
by the |:)<irerits 
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Intern is able to diseu.ss stiate^Ues 
presently biMnq used in the 
(•|cjssn*)rii with iHirerits 



0 



Working in School/Community Context (continued) 

Comp*t*iici«t ' M Indicators 

/ .r 5_4" ' 3 



2 - 1 



3. Ability to appropriately com- 
municate lo parents what the scTiool 
IS doinq to arct-all children in their 
learruncj 



InterTi shows ability to connmunicate 
to parents what the school is doing to 
did children by. 

-meeting with parents and explain- 
ing skills being taught 
-sending home papers and student 
work regularly 

■sending home weekly progress 
reports 

■makinq a homo visit, espe<"idl!y^il 
parents are unable to come to*the 
s<.'hool 



Intern shows ability to communicate 
to parente what the school is dou^g (o 
aid children by: 

-sendmg home papers and student 
work regularly. ^ 
sendmg home weekly progress 
reports. 



Intern shows ability to communicate 
to parents what the school is doirx^ to 
aid ('hildren by 

sending home f:>apers and student 
work regularly 



A. 



4* Ability to solicit parental infor- 
mation relat^Ki to children's home 
behavior- and learning environment 
and to utilize this information during 
tfio planning and condiKiinq oi ap 
propnate sc^hool le<*! rung activities 



ntern shows ability to solicit parental 
information related to children's 
lome behavior and utilize it during 
learning activities by: 
completing home visits . 
understanding* physical and social 
lome onvJionment factors 



Intern shows ability to solicit parental 
information related tq children's 
home behavior and utilize it during 
iearrting activities by- 
completing home visits 



Intern show?^ ability to solicit parental 
information related to ch<k#en's 
liomc ability by <.:ompleting most of 
home visits 



5: Ability to communicate to 
parents a variety of means by which 
on going school learning activities 
can bf? r^^mtorced at home 



Intern shows ability to communicate 
to parents a variety ol me^ns by 
' which learning activities can b^? rein 
force^J at home by 

explaining skills needed 

demonstrating the activitu*s and 
preparing materials for parents to 
use at hqme 

-informing the parents of an^ noted 

pr(j>press of the student 



Intern shows ability to communicate 
to parents a variety of means by 
which learning activities can be rein 
forced at home by 
explaining skills needed 
■demonstrating the activities to be 
reinforced by parent 
informing the parent of any noteci 
procuress of the sdicient 



Intern shows ability to (*ommunicate 
to piirents a variety of means by 
which learning activities can bt? rein- 
forced at home by 
explaining skills needed ^ 
demonstratiiiq the activities to be 
reinforce L)y f jt^rent* 
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* Working with Auxilliory Personnel 



Competencies 



5-4 



k Ability to ii#errjct*<uul <-oni 
riiuriuMtc cilci tivrly with vohintetT 
[kH<Mjts,'.t«'.u lu'r iJult^rwiiid ftthtTs 



Iiitpm..<.lfrnonstnit(\s thr *ihility,to in ■ 
Irr^jrt ,\ud coniriMinn 'att' ^'itrctivoly 
with voUinteer parents, teacher 
<iKirs, cHui ulfuTs by u,^inq iht* 
t(:)lk)wirKi rrs{l)iKinK| tot hniqu*^*:' 
H^'t.i: errifKitliy, w-irmtli. iiir 
mediacyf:oncreteness, genuineness 
<uk1 :;*»llTiisrlosuHj 



Indicators 
3 



2-1 



intorri doriKMistnitr^s the dbility.to in 
t(^r<ic t cind {\)trununi( dto (»1ie\-tivrly 
With ♦ vwliu^ttH't- pdtt'nts. te.icher 
didt»; and others l)y showuiq an 
.iwaiviu^ol r<-s{Hnidiag tec^Mi 

CAUL'S. * 

\ 



Intern has Jittl« or *ic) kiicwiedgo ok 
the resixmciing technic^uf? 



2. Ability to work eltectively with 
dtiults m asst^ssinu arui diaqiKiSiiu] 
t(Min pKuinuui, < oiKiurtitui nislrui* 

tn.uiaqiMij tlio cUssrooin 
vironment and resources, evalua- 
tion, instruction and working m the 
school/community context 



Intern showr. .ibility to woik t^ttcc 
tivfly with ro workers by ahaly/mg 
\hv schtK^l day m order li> discover it 
all SIX tOcicher etini|H'teiu'ies ai r be 
mg aec( )[ni thslu^d 

v 



liilern shuv/i5 ability ^t;j analy/.o the ^ Intern li^ unable to critically analyze 
school day wo^lp ro workoi;s but not 'the S(;hool day » 
lUH vssanly " d(;t(^niines ' li' the six ^ 
te.icher < -ornpH^terjcies are bf^mq 
met 



3* Ability to provide teacher aides 
and parents with the basic skills 
ne<*essdry lor interaction ' with 
students in ctesroom learning ac- 
tivities 



hitern provides tt^acrher aides and 
parents with theMollc^ng basic 
skills. 

■Present materials at child's level 
-Reinforce c-hild's respx^nse 
■Evaluate child's beljavipr 
Re<:-ord the" evaluation 



Intern provides teai^hor aides dntj 
pdpre^its with the fpllowing basK* 
skills ^ 
Present materials <it rfnld's levol 
Reinforce chiWs responses v_7 
* « 

4 



Intern is unable Mo f)rovide ..the 
teacher-aides and parents with the 
brisic skills 




6n 
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Suggested Format for 
Unit Plems 



3 

I. Introduction ^ 5^ ^ 

Included in the introduction is a 'description of the 
unit in narrative form and a rationale (why this pai*- 
ticular unit is o\ importance to the studpnt). 

II. Objectives 

A, Teacher objectives 

B. Pupil objectives -3 

ill. Procedure 

Included in the approach is a statement on how you 
introduced the unit (i.e., setting 'the stage, pupil 
motivation, pupil input into unit, etc.) -and hdWvthe unit 
was selected. ; 

IV. Content 

This section contains an outline of what the unit con- 
sists of on a da^:to-day basis. Example: First Day, Sec- 
ond Day, etc. 

Objective for the lesson: 
Procedure: , 
Activities: 
Evaluation: 



V. 



Evaluation 
' This includes kfcping a record of:' 

A. Teacher-made tests 

B. Observation by teacher (narrative forpi) 

C. PiJpils work 

VI. Materials Used ' 

Tbik includes keeping a record of: - 

A. Audio visual materials ^ 

B. Field trips and other excursions , 

' C. Resource people from the community 

VII. Bibliography 
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Subject Area. 



Doily Lesson Plans 

Intf^m . _, 



Competency (ies) to be demonstrated. 
Date of Presentation • 



Approximate Time Allotment 



Content to be tau^ht^ 



^ (Brief description and/or page numbers in reading, spelling, etc. when needed) 



.V. 



Specific Objective . 
(or objectives of lesson): 



Procedure: 



Activities: 



Evaluation: 
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Sell-Evcxluation 

One of the most Effective methods of improving one's 
teaching skills is through self-analysis. This can be ac- 
complished through a variety of means. One of the most ef- 
fective means is thfough an audio recording of a lesson 
and subjecting this lesson to an evaluation process. Two 
methods are recoifnmended in this Pacing Guide for 
evaluating a tape. 0ne way is the list of questions of the 
Self -Evadation Gui^e; atiother way is to use an interaction 
analysis /(nstrumentl (No particular' instrument is recom- 
rnended; many exist, some for particiular purposes. 
Therefore, the supervisor should choose an a{Dpropriate 
system.) ' I 



J 



ERLC 
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ERIC 



Self -Evaluation Guide 



1 . Was I well prepared for the lesson? Did I have short 
and long-range plans in' writing? 

a. I was able to answer most of the questions that 
arose in the class discussion. 

b. All of the materials to be used in the lesson were 
r^ady and close at hand. 

c. All of my demorist rations worked as planned. I 
was prepared with an alternative plap of action. 

2. Was I able- to maintain pupil interest and enthusiasm^ 
throughout the lesson? 

a. Pupils were eager in class participation. I had the 
majority of the pupils volunteering answers. 

b. Pupils were anxious to begin, working on assign- 
ment or task related \o the lesson: 

3. \M I have satisfaqfory background knowledge for the 
subjfeQt (objective) being taught? 

a. I was hot ^tj)(^ able to answer questions ctsked but 
was also able to provide many related facts. . 

b. I was able to capitalize on learning o{^rtunitie$^ 

4. Were' my objectives clear and apprppr^te to the* 
lesson? * . / 

a. I was able to refer back to giy original objective 
when the discussion began to stray.- 

b. . During the course of the lesson, I made reference 

to the points being covered and their relation to 
. the main objective of the lesson. 



YES 
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NO 



COMMENTS 
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• 

^ ■ - * 


YES 


NO 


COMMENTS 


c. Pupils were able to grasp the main objective of th6 
^ lesson. ^ v.. 

5. .Was class participation extended to all, rather* thaij be- ^ 
mg monopolized by a few? ^ . 

• a . J^as able to TnVolve those students who were hesi- 
tant to participate.^* • 
b. I was able to give all students a chance to' .par-" 
ticipate'^by making sure no student monopolized 
the discussion. ^ . . 

6. Were my questions appropriate an<jl effective'and did - 
I wait for replies to my questions? 

a. did not rely soley on closed-ended questions. 

b. I gave students time to think of their answer and 
aided them in expanding their an^jftfers. 

7. Did I make effective use of instructional materials and 
' visual-aids? 

• a. I was able to make use of the chalkboar|^when ap- 
propriate. 

b. I used rhovies and filmstrips, but they were always 
preceded and followed by a discussion. 

c. Bulletin board displays indicated a planned 

rlf^vpl oorn pn t 

d. Supplementary materials (i.e. newspaper, en- 
cyclopedia, library books) were used'' in my 
lesson. 




\ 

7 


T 

* 

r 

a 

• 




8. Did I provide a summ^iry and review of the lesson? 

a. J provided my students with a review of :w^iiad 
'been studied before introducing them to new 

material. 

b. I was ab/e to summarize (using student input) the 
different points covered in my lesson. 

9. Did I maintain flexibibty in^ my lesson while directing 
my class to the main objective of the lesson? 

a. I was able to capitalize on situations as they arpse. 

b. I was able to incorpiorate student-suggested ac- 
tivities in the lesson. 

c. I was able to follow an orderly sequence provided 
by the Teacher's Guide, V©* able to incor- 
porate additionl materials of interest. ^ 

l^l^^i^e I established a prcJcedure to assure that e a 
tion takes place in a continuous basis? 

a' I am able to check student's daily work and in- 
- 4 dividual progress. 
* b. I have a set procedure for checking students' 
workbooks and daily work (i.e. contracts). 

1 1 . Was my lesson within the capabilities and abilities of 
th9 students? ^ . 

a. ^ The majority of my students were able to complete 

the wprk assigned to them within the alloted time. 

b. I did not receive too many ''this is'^too hard" com- 
ments by my students. 

c. Students were able to Smswer questions posed to 
them. \ ' - 



ERLC 



YES^ NO 



coMivfttTrs 
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